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Best	
  Prac*ces	
  in	
  Instruc*onal	
  Design	
  for	
  
Distance	
  Learning	
  	
  

Informa*on	
  Literacy	
  Courses	
  

Stephanie	
  Weiss,	
  MLIS	
  
Julie	
  Fuller,	
  MLIS	
  

University	
  of	
  North	
  Florida	
  



Origins	
  of	
  LIS	
  1001	
  and	
  the	
  
Transi*on	
  to	
  Online	
  



Template	
  Data	
  

•  Survey	
  of	
  template	
  used	
  for	
  online	
  courses	
  
•  Informa*on	
  gathered	
  from	
  22	
  online	
  courses	
  
•  900+	
  students	
  were	
  surveyed	
  
•  94%	
  or	
  higher	
  agreement	
  in	
  midterm	
  survey	
  
•  80%	
  overall	
  sa*sfac*on	
  with	
  online	
  courses	
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Instruc*ons	
  

•  Think	
  about	
  your	
  IL	
  course	
  (or	
  a	
  one-­‐shot	
  
session	
  or	
  ACRL	
  frame).	
  

•  How	
  is	
  the	
  material	
  organized?	
  
•  Draw/write/map	
  that	
  out.	
  
•  Consider	
  whether	
  you	
  would	
  you	
  organize	
  the	
  
content	
  differently,	
  change	
  content,	
  etc.	
  



Course	
  Outline	
  



Course	
  Design	
  



Course	
  Content	
  

	
  
"One	
  of	
  the	
  most	
  important	
  skills	
  an	
  instructor	
  
brings	
  to	
  the	
  online	
  learning	
  environment	
  is	
  the	
  
ability	
  to	
  help	
  learners	
  build	
  effec*ve	
  learning	
  
strategies	
  to	
  improve	
  their	
  thinking.”	
  
	
  

	
  	
  –	
  Effec've	
  Online	
  Teaching:	
  Founda'ons	
  and	
  Strategies	
  for	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
	
  Student	
  Success	
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Procedural	
  Scaffolding	
  

•  Guides	
  students	
  in	
  
naviga*ng	
  the	
  course	
  
environment	
  and	
  
learning	
  ac*vi*es	
  

•  Presents	
  course	
  
content,	
  structure	
  and	
  
student	
  expecta*ons	
  

•  Iden*fies	
  resources	
  and	
  
tools	
  used	
  in	
  the	
  course	
  

Looks	
  like:	
  
•  Course	
  template	
  
•  Orienta*on	
  quiz/ac*vi*es	
  
•  Course	
  calendar	
  
•  Communica*on	
  policies	
  
•  Ne*quece	
  guidelines	
  
•  Technology	
  requirements	
  
•  Course	
  expecta*ons	
  
•  Support	
  resources	
  
	
  



Metacogni*ve	
  Scaffolding	
  

•  Supports	
  development	
  
of	
  students'	
  thinking	
  
and	
  learning	
  skills	
  	
  

•  Helps	
  students	
  plan	
  for	
  
success	
  and	
  track	
  their	
  
own	
  progress	
  in	
  the	
  
course	
  	
  	
  	
  

•  Encourages	
  student	
  
self-­‐evalua*on	
  and	
  
reflec*on	
  

Looks	
  like:	
  
•  Course	
  "road	
  map"	
  
•  Assignment	
  checklist	
  
•  Self-­‐evalua*on	
  
documents	
  	
  

•  Comprehension	
  
ac*vi*es	
  (ungraded)	
  

•  Reflec*ve	
  assignments	
  



Conceptual	
  Scaffolding	
  

•  Helps	
  students	
  iden*fy	
  
key	
  concepts	
  from	
  
course	
  content	
  

•  Iden*fies	
  how	
  course	
  
content	
  can	
  be	
  
organized	
  for	
  becer	
  
understanding	
  

•  Links	
  prior	
  knowledge	
  
with	
  new	
  concepts	
  

Looks	
  like:	
  
•  Graphic	
  organizers	
  
•  Study	
  guides	
  
•  Summaries	
  
•  Glossaries	
  
•  Outlines	
  
•  Annotated	
  notes	
  	
  



Strategic	
  Scaffolding	
  

•  Emphasizes	
  alterna*ve	
  
learning	
  means	
  and	
  
styles	
  

•  Provides	
  "just-­‐in-­‐*me"	
  
support	
  

•  Requires	
  knowledge	
  of	
  
individual	
  learning	
  style	
  
and	
  level	
  of	
  prior	
  
knowledge	
  

Looks	
  like:	
  
•  Mul*ple	
  means	
  of	
  
representa*on	
  

•  Probing	
  ques*ons,	
  
hints,	
  prompts,	
  etc.	
  

•  Example	
  work	
  
•  Supplementary	
  
resources	
  

•  Real-­‐world	
  scenarios	
  



Consistency	
  of	
  Design	
  

	
  
“Freeing	
  up	
  of	
  acen*on	
  from	
  the	
  technology	
  
permits	
  the	
  online	
  user	
  to	
  focus	
  on	
  the	
  course	
  
content,	
  which	
  aier	
  all,	
  is	
  the	
  goal	
  of	
  the	
  
course.”	
  
	
  

	
  –	
  Discussion-­‐Based	
  Online	
  Teaching	
  to	
  Enhance	
  Student	
  Learning	
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Instruc*ons	
  

•  Use	
  one	
  of	
  the	
  Par*cipant	
  Worksheets	
  to	
  
iden*fy	
  elements	
  and/or	
  ac*vi*es	
  from	
  your	
  
course	
  and	
  categorize	
  them	
  based	
  on	
  the	
  four	
  
types	
  of	
  scaffolding.	
  
–  Use	
  your	
  own	
  IL	
  course,	
  a	
  oneshot,	
  or	
  one	
  

of	
  the	
  ACRL	
  IL	
  frames.	
  



Assessable	
  Learning	
  Objec*ves	
  
and	
  Ac*vi*es	
  



Assessment	
  

	
  
The	
  goal	
  of	
  a	
  well-­‐designed	
  online	
  course	
  is	
  to	
  
focus	
  on	
  whether	
  the	
  course	
  goals	
  "have	
  been	
  
met	
  by	
  the	
  course's	
  comple*on,	
  and	
  whether	
  
students	
  have	
  progressed	
  throughout	
  the	
  
dura*on	
  of	
  the	
  course	
  by	
  having	
  meaningfully	
  
acquired	
  knowledge.”	
  
	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  —	
  Discussion-­‐Based	
  Online	
  Teaching	
  to	
  Enhance	
  Student	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Learning	
  



Measurable	
  Learning	
  Objec*ves	
  

Measurable	
  
•  Student-­‐centered	
  
•  Break	
  down	
  the	
  task	
  
•  Focus	
  on	
  a	
  process	
  
•  U*lize	
  ac*on	
  verbs	
  
•  Quan*fiable	
  	
  
•  Align	
  with	
  course	
  

assessments	
  

Explain	
  methods	
  for	
  choosing	
  a	
  
research	
  topic.	
  

Not	
  Easily	
  Measurable	
  
•  Not	
  student-­‐centered	
  
•  Vague	
  or	
  unclear	
  
•  Unrelated	
  to	
  a	
  task/process	
  
•  Do	
  not	
  define	
  level	
  of	
  learning	
  
•  May	
  not	
  align	
  with	
  

assessments	
  

Understand	
  methods	
  for	
  choosing	
  a	
  
research	
  topic.	
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Wiki	
  Assignment	
  



Seven	
  Principles	
  of	
  Good	
  Prac*ce	
  

1.  Encourage	
  contact	
  between	
  student	
  and	
  faculty	
  
2.  Develop	
  reciprocity	
  and	
  coopera*on	
  among	
  

students	
  
3.  Use	
  ac*ve	
  learning	
  techniques	
  
4.  Give	
  prompt	
  feedback	
  
5.  Emphasize	
  *me	
  on	
  task	
  
6.  Communicate	
  high	
  expecta*ons	
  
7.  Respect	
  diverse	
  talents	
  and	
  ways	
  of	
  learning	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (Bender,	
  p.	
  223-­‐224)	
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Instruc*ons	
  

•  Iden*fy	
  some	
  exis*ng	
  learning	
  objec*ves	
  in	
  
your	
  course,	
  one-­‐shot	
  or	
  ACRL	
  frame.	
  

•  Re-­‐word	
  or	
  create	
  new	
  objec*ves	
  that	
  are	
  
student-­‐centered	
  and	
  measurable.	
  

•  Use	
  the	
  Bloom's	
  Taxonomy	
  Ac*on	
  Verbs	
  
handout	
  as	
  a	
  reference.	
  	
  



Effec*ve	
  Use	
  of	
  LMS	
  Tools	
  



Learning	
  Tools	
  

	
  
"Choosing	
  the	
  appropriate	
  tools	
  can	
  have	
  a	
  large	
  
impact	
  on	
  presence	
  and	
  lead	
  to	
  more	
  
opportuni*es	
  for	
  learning.”	
  
	
  

	
  —	
  Effec've	
  Online	
  Teaching:	
  Founda'ons	
  and	
  Strategies	
  for	
  
	
  Student	
  Success	
  



Course	
  Forums	
  

Purpose	
  
•  Created	
  for	
  students	
  to	
  

"crowd	
  source"	
  informa*on	
  
related	
  to:	
  
–  General	
  ques*ons	
  
–  Technical	
  help	
  
–  Course	
  assignments	
  
–  Group	
  projects	
  

Benefits	
  
•  Encourages	
  student	
  

par*cipa*on	
  	
  
•  Helps	
  build	
  sense	
  of	
  

community	
  	
  
•  Assists	
  with	
  course	
  

facilita*on	
  
•  Allow	
  students	
  to	
  

demonstrate	
  relevant	
  
knowledge	
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Effec*ve	
  Prompts	
  

•  Phrased	
  as	
  open-­‐ended	
  ques*ons	
  
•  Ask	
  one	
  ques*on	
  at	
  a	
  *me	
  
•  Require	
  pro/con	
  posi*on	
  or	
  devil's	
  advocate	
  
•  Call	
  for	
  analysis	
  and	
  applica*on	
  of	
  content	
  
•  Use	
  probing	
  ques*ons	
  
•  Incorporate	
  previous	
  discussions	
  
•  Refer	
  to	
  case	
  studies	
  or	
  real-­‐world	
  scenarios	
  



Discussion	
  Prompts	
  

Library	
  Resources	
  vs.	
  the	
  Internet	
  
Discuss	
  ideas,	
  issues,	
  concerns,	
  etc.,	
  
that	
  come	
  to	
  mind	
  with	
  using	
  library	
  
resources	
  for	
  research	
  or	
  using	
  the	
  
regular	
  internet	
  (aka	
  googling)	
  for	
  
research.	
  Talk	
  about	
  when	
  it	
  might	
  
be	
  ok	
  to	
  use	
  one	
  or	
  the	
  other	
  (or	
  
address	
  both	
  in	
  one	
  post	
  if	
  you	
  
want).	
  	
  
	
  
Examples	
  of	
  possible	
  discussion	
  
topics:	
  Wikipedia	
  vs.	
  old-­‐school	
  
encyclopedias;	
  advantages	
  of	
  library	
  
resources	
  over	
  the	
  web	
  or	
  vice	
  versa,	
  
what	
  if	
  you	
  need	
  sta*s*cs,	
  reports,	
  
or	
  government	
  info?...	
  

	
  
Library	
  Resources	
  vs.	
  the	
  Internet	
  

Iden<fy	
  one	
  situa*on	
  or	
  scenario	
  
(real	
  or	
  fic*onal)	
  in	
  which	
  using	
  
library	
  resources	
  for	
  research	
  is	
  
appropriate,	
  and	
  one	
  situa*on	
  or	
  
scenario	
  in	
  which	
  using	
  popular	
  
Internet	
  resources	
  (i.e.,	
  Google)	
  is	
  
appropriate.	
  Provide	
  detailed	
  
informa<on	
  for	
  both	
  situa*ons	
  or	
  
scenarios	
  that	
  supports	
  your	
  claims.	
  
Consider	
  the	
  purpose	
  of	
  the	
  
research,	
  the	
  intended	
  audience,	
  the	
  
desired	
  informa*on,	
  the	
  type	
  of	
  
resources	
  to	
  be	
  used,	
  etc.	
  	
  	
  
	
  	
  
Respond	
  to	
  at	
  least	
  one	
  classmate's	
  
original	
  post	
  in	
  which	
  you	
  include	
  an	
  
insighsul	
  comment	
  or	
  contribu*on.	
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3-­‐2-­‐1	
  Prompt	
  

Ø 3	
  things	
  you	
  learned	
  this	
  week.	
  

Ø 2	
  things	
  you	
  learned	
  that	
  you	
  intend	
  to	
  apply	
  
to	
  current	
  or	
  future	
  research.	
  

Ø 1	
  ques*on	
  you	
  s*ll	
  have.	
  



Ac*vity	
  

Gear	
  Train	
  by	
  arbyreed	
  CC	
  BY-­‐NC-­‐SA	
  2.0	
  



Instruc*ons	
  

•  Think	
  about	
  the	
  tools	
  in	
  your	
  LMS.	
  
•  Create	
  some	
  effec*ve	
  discussion,	
  blog,	
  journal	
  
or	
  other	
  prompts	
  for	
  a	
  chunk/module	
  of	
  your	
  
course,	
  one-­‐shot,	
  or	
  ACRL	
  frame.	
  
– Open-­‐ended	
  ques*ons	
  
– Pro/con	
  or	
  devil’s	
  advocate	
  stance	
  
– Analysis	
  of	
  content	
  
– Case	
  studies,	
  etc.	
  



Surveying	
  Students	
  



Course	
  Surveys	
  

	
  
"If	
  students	
  realize	
  what	
  they	
  say	
  in	
  an	
  
evalua*on	
  might	
  make	
  a	
  difference	
  to	
  the	
  
course	
  they	
  are	
  currently	
  in,	
  then	
  they	
  are	
  more	
  
likely	
  to	
  provide	
  useful	
  feedback."	
  
	
  

—	
  Discussion-­‐Based	
  Online	
  Teaching	
  to	
  Enhance	
  Student	
  Learning	
  



Survey	
  

Benefits	
  
•  Provides	
  feedback	
  about	
  

student	
  experience	
  
•  Illuminates	
  students'	
  final	
  

understanding	
  of	
  content	
  
•  Helps	
  iden*fy	
  where	
  

students	
  struggled	
  
•  Assists	
  with	
  making	
  

beneficial	
  changes	
  

LIS1001	
  
•  Deployed	
  within	
  the	
  course	
  
•  Provided	
  *me	
  for	
  students	
  

to	
  reflect	
  on	
  their	
  learning	
  
experience	
  

•  Designed	
  to	
  provide	
  
thorough	
  and	
  helpful	
  
comments	
  to	
  instructor	
  

•  Composed	
  of	
  11	
  likert	
  scale	
  
and	
  2	
  open-­‐ended	
  
ques*ons	
  (13	
  total)	
  



Survey	
  Ques*ons	
  

•  QuesGons	
  1-­‐6:	
  overall	
  format,	
  structure	
  and	
  
design	
  of	
  course	
  

•  QuesGons	
  7-­‐8:	
  amount	
  of	
  materials	
  and	
  course	
  
content	
  and	
  their	
  perceived	
  value	
  

•  QuesGons	
  9-­‐10:	
  guidelines	
  for	
  par*cipa*on	
  and	
  
evalua*on	
  of	
  assignments	
  

•  QuesGon	
  11:	
  *ming	
  and	
  pace	
  of	
  course	
  
•  QuesGons	
  12-­‐13:	
  call	
  for	
  reflec*ons	
  and	
  thoughts	
  
related	
  to	
  improving	
  the	
  course	
  with	
  regard	
  to	
  
content	
  and	
  instructor	
  presence/facilita*on	
  



Course	
  Review	
  



Why	
  Review?	
  

•  Incorporate	
  feedback	
  	
  
•  Frank	
  look	
  at	
  what	
  will	
  work	
  in	
  the	
  course	
  
•  Revise	
  content	
  
•  Refresh	
  assignments	
  
•  Update	
  library	
  or	
  school	
  ini*a*ves	
  
•  Course	
  sharing/duplica*on	
  
•  Local/State/Na*onal	
  Standards	
  
•  Others?	
  



Quality	
  Macers	
  



Standards-­‐Based	
  Approach	
  

•  Course	
  Overview	
  and	
  Introduc*on	
  
–  Instruc*ons	
  make	
  it	
  clear	
  how	
  to	
  get	
  started;	
  learners	
  
introduced	
  to	
  purpose	
  and	
  structure	
  of	
  course	
  

•  Learning	
  Objec*ves	
  (Competencies)	
  
–  Course	
  learning	
  outcomes	
  are	
  measurable	
  and	
  align	
  with	
  
course	
  ac*vi*es	
  

•  Assessment	
  and	
  Measurement	
  
–  Course	
  assessments/assignments	
  measure	
  the	
  stated	
  
learning	
  outcomes	
  

•  Instruc*onal	
  Materials	
  
–  Contribute	
  to	
  the	
  achievement	
  of	
  the	
  learning	
  outcomes	
  



Standards,	
  Cont'd.	
  

•  Course	
  Ac*vi*es	
  and	
  Learner	
  Interac*on	
  
–  Promote	
  the	
  achievement	
  of	
  course	
  outcomes	
  and	
  provide	
  
opportuni*es	
  for	
  interac*on	
  that	
  support	
  ac*ve	
  learning	
  

•  Course	
  Technology	
  
–  Tools	
  and	
  technologies	
  support	
  the	
  learning	
  outcomes	
  and	
  
promote	
  learner	
  engagement	
  

•  Learner	
  Support	
  
–  Instruc*ons	
  include	
  descrip*ons	
  or	
  links	
  to	
  informa*on	
  about	
  
how	
  to	
  obtain	
  various	
  types	
  of	
  support	
  

•  Accessibility	
  
–  Naviga*on	
  facilitate	
  ease	
  of	
  use	
  and	
  provides	
  alterna*ve	
  means	
  
of	
  access	
  to	
  course	
  materials	
  

	
  



Closing	
  Discussion	
  

•  Which	
  elements	
  of	
  a	
  course	
  template	
  
might	
  you	
  use	
  in	
  your	
  online	
  course?	
  

•  Other	
  thoughts	
  or	
  ideas?	
  



Contact	
  

Stephanie	
  Weiss,	
  Online	
  Learning	
  Librarian	
  
s.weiss@unf.edu	
  	
  
	
  
Julie	
  Fuller,	
  Instruc*onal	
  Designer	
  
julie.fuller@unf.edu	
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