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ABSTRACT

Fundraising is a critical element for the success and survival of higher education
institutions. These institutions are all dependent on financial contributions from alumni as well as
philanthropic organizations and private benefactors to support the institution. The presidents of
these institutions are instrumental in seeking and obtaining funds in order to maintain the
stability of these colleges and universities. Presidents should be knowledgeable of the nuances
that make an institution successful and must aim to create those environments.

The purpose of this qualitative investigation was to examine college presidents’
approaches to fundraising at selected Historically Black Colleges or Universities (HBCUs) in the
South Eastern region of the United States (US). This study examined the strategies employed by
these institutions and particularly their presidents. It also examined the philosophies,
experiences, and fundraising strategies currently being employed by the selected college and
university presidents.

In this study a blend of existing theories was used to construct the conceptual framework.
Therefore, the conceptual framework addressed the cultural and social aspects of race and the
role it plays in the participant’s environment through the use of Critical Race Theory and the
relationship between presidents and benefactors through Social Exchange Theory. Stakeholder
Theory defines those groups within an organization without whose support the organization
would cease to exist (Freeman, Harrison, Wicks, Parmar, & DeColle, 2012). In this study,
stakeholder theory was used to address and identify the parties that exist to support the

organization such as the Board of Trustees, faculty, staff, students and alumni, as well as how



these stakeholders’ interests are met. Lastly, Transformational Leadership Theory was used to
address the leadership elements of the participants and how they communicate their vision and
strategies for their fundraising campaigns.

The results of the study, which intended to explore the experiences of presidents as they
seek funds on behalf of their college or university, revealed that while the president of the
institution is responsible for leading the fundraising efforts, additional entities also play a major
role in the institution’s ability to successfully raise funds. Analysis of the data using a thematic
approach produced themes regarding the president’s role in fundraising, the importance of
messaging, fundraising strategies and barriers to fundraising. Implications for leaders of HBCUs
include investing in and providing resources for the advancement office as that is the foundation
for successful fundraising, actively and aggressively embracing fundraising as the primary duty
in their role as president and selecting members with proven track records of giving for the
Board of Trustees as they play a critical role in fundraising for the institution. Understanding the
participants’ experiences and the challenges they face can greatly assist others currently in the

field as well as incoming presidents as they assume the role as leaders of an HBCU institution.



CHAPTER ONE
INTRODUCTION AND BACKGROUND

African-American families have taught their children for many years that obtaining a
college education is extremely important to be successful (McCaig, 2013). Parents of high school
students place especially high importance on a college education, and African-American and
Hispanic parents give college an even higher priority than white parents do (Immerwahr, 2000;
McCaig, 2013). Historically, African-Americans have viewed education as essential in bridging
the social and economic gap between themselves and Whites (Cole & Omari, 2003). For
African-Americans, education embodies not only a means toward gaining equality and progress,
but the very essence of citizenship and personhood (Allen, Jewell, Griffin, & Wolf, 2007). While
these educational opportunities are available, it is important that African-Americans recognize
and embrace the opportunities. It is also important to remember opportunities for an education
have not always been available to African-Americans due to slavery in the United States (US).

Education in the United States (US) for enslaved African-Americans residing primarily in
the South was illegal and not seen as necessary during the many years of US slavery. According
to Barclay (2014), colonial whites generally viewed enslaved Africans as possessing weak,
shallow minds. Laws forbidding literacy and writing helped legitimize views of black
“incompetency” and metaphorically rendered enslaved people virtually “feeble-minded” as if
they were perennially afflicted with intellectual deficiencies (Barclay, 2014). Prior to
emancipation, slaves had not only been held back from learning to read and write, in some

jurisdictions it was even a criminal offense to teach a slave to read (Duster, 2009). Although this
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was the thought of the vast majority of White Americans, primarily in the South, there was some
who attempted to educate slaves. During the 1930s, of the nearly 3,500 former slaves
interviewed by the Works Progress Administration, five percent had become literate before
emancipation (Duster, 2009).

While African-Americans in the Southern states were prohibited from seeking an
education, those who resided in the Northern states in the US were able to obtain higher levels of
education in formal settings prior to the beginning of the Civil War which began in April 1861
(Johnson, 1969). Beginning in the 1830s, public and private higher education institutions were
established to serve African-Americans in Pennsylvania and Ohio and the Border States (Betsey,
2008). The end of the Civil War opened doors that allowed all African-Americans to obtain an
education at schools that were specifically founded for them all across the United States
(Humphries, 1994). This was the beginning of the founding of many of the Historically Black
schools that are now known or referred to as Historically Black Colleges and Universities
(HBCUs). In the 25 years after the Civil War, approximately 100 institutions of higher learning
were created to educate freed African Americans, primarily in the southern United States
(Jewell, 2007).

These schools of higher learning, HBCUs, are institutions created before 1964 with the
purpose or mission to educate African-Americans (U.S. Department of Education, 1991). It was
not until 1965 that the United States (US) Government formally designated these institutions as
such. The U.S. Department of Education states the Higher Education Act of 1965 designates an
HBCU as an accredited institution of higher education founded before 1964 whose principal

mission was, and continues to be, the education of Black Americans. These institutions have



been in existence since before the Civil War with the first one being founded in Philadelphia in
1837 — twenty-four years before the start of the Civil War — as The Institute for Colored
Youth, and now known as Cheyney University. After moving the location of the school to
George Cheyney’s farm in 1902, the name of the school experienced several changes finally
settling on Cheyney University of Pennsylvania in 1983 when it joined the State System of
Higher Education of Pennsylvania (Cheyney University, 2000). The number of HBCUs grew and
flourished across the United States, but primarily in the South and East of the country. HBCUs
continued to serve as the primary opportunity for African-Americans to obtain a Bachelor’s
degree as 63 percent of Black students in these states attended predominantly black schools in
1970 (Hill, 1984; Allen et al., 2007).
Desegregation of PWIs and the Integration of HBCUs

Historically, the desegregation of higher education institutions began through lawsuits
where African-Americans sought opportunities to pursue their education beyond a bachelor’s
degree at predominantly white institutions (PWIs) (Stefkovich & Leas, 1994). According to
Harris (2015) persistent lawsuits were filed against schools established for whites and maintained
racially exclusionary practices towards blacks until they were forced to integrate by Supreme
Court rulings beginning in 1950. Although HBCUs have a primary mission to educate African-
Americans, students of diverse backgrounds have steadily found a home on its campuses.
According to Henry & Closson (2010), since the passage of the 1964 Civil Rights Act, there has
been an increase in white participation at historically Black colleges and universities (HBCUSs).
However, beginning in 1936, PWIs began to desegregate by being forced to admit African-

American students. While the climate was especially volatile in southern states, changes slowly



began to take place. Further change took place in the educational and social systems with the
signing of the 1964 Civil Rights Act into law which forced the desegregation of facilities and
organizations as they were required to admit and hire members of other races. The signing of the
Civil Rights Act made it mandatory for PWIs to admit students of other races and to hire faculty,
staff, and administrators of other races. However, according to St. John, Daun-Barnett and
Moronski-Chapman (2013), it was not until the Adams v. Richardson decision in 1973 that
higher education was included in the desegregation actions of the U.S. Department of Education.
The Civil Rights Act not only desegregated PWIs, but also confirmed the attendance of white
students at HBCUs, which had been occurring since the inception of some institutions such as
Howard University in Washington, D.C.
Threats of Closures

The passage of the Civil Rights Act of 1965 has affected both PWIs and HBCUs.
According to Allen & Jewell (2002), in 1950 the overwhelming majority of Blacks in college
attended HBCU s, but by 1975, fully three-quarters of all Blacks in college attended
predominantly White institutions. The enrollment responses to desegregation and the Civil
Rights Act appeared to have negatively affected the HBCUs. While a major war was won, it
seemed as though another battle was brewing. Roebuck & Murty (1993) noted prior to 1954,
over 90 percent of black students (equaling approximately 100,000 in 1954) were educated at
HBCUs; contemporaneous estimates indicated that less than 20 percent of black college-going
students attended HBCUs in 1987. In spite of the apparent decrease that was experienced during
the 1970s and 1980s, enrollment at HBCUs has increased since 2000 (U.S. Department of

Education, National Center for Education Statistics, 2015). According to Lee & Keys (2013),



over the last decade, HBCU enrollments grew 42 percent, fueled by public institutions, which
saw a 53 percent increase in enrollment from 2000-2010 compared to only 13 percent growth at
private institutions. Since 2010, enrollment at HBCUs has declined again as African-American
students choose to attend PWIs; however, the decline has not been at the rate previously
experienced in the 1980s (U.S. Department of Education, National Center for Education
Statistics, 2015).

As African-American students continue to enroll at PWIs, there has been continued
debate as to the relevance of the HBCU (Brown, II, 2013). Some believe that HBCUs have
served their purpose in history and are no longer needed due to the acceptance of African-
Americans into PWIs (Brown, II, 2013). Despite the acceptance of African-Americans into
PWIs, HBCUs continue to be the primary source of higher education for these students and play
a key role in the awarding of their degrees. According to Lee & Keys (2013), without the
significant contributions made by HBCUs in awarding degrees to African-American students,
America will not reach its goal of having 60 percent of citizens ages 25-64 with a bachelor’s
degree or higher by 2025. Lee & Keys (2013) further noted that HBCUs produced 4,995
associate’s degrees, 32,652 bachelor’s degrees, 7,442 master’s degrees, 483 doctoral degrees,
and 1,717 professional degrees in 2011. The U.S. Department of Education’s National Center for
Education Statistics (2015) also reported that in 2013—14, most of the 48,200 degrees conferred
by HBCUs were bachelor's degrees (70 percent) and master's degrees (16 percent). Blacks
earned 83 percent of the 33,700 bachelor's degrees conferred by HBCUs in that year. At the
master's level in 201314, Black HBCU students earned 72 percent of the degrees conferred at

these institutions (U.S. Department of Education, National Center for Education Statistics, 2015).



Although these statistics illuminate how HBCUs continue to add value to higher education in
America, critics still believe they no longer play a significant role in higher education (Cantey,
N.IL, Bland, R., Mack, L.R., & Joy-Davis, D., 2013). Brown (1999) notes while it is true Black
colleges are of great value, they have not convinced some in society of their importance. As a
result, many questions are being raised concerning the need to continue their current
configuration and/or existence during this era of collegiate desegregation.

Such criticism, compounded with lack of support and severe discrepancies in federal and
state funding for HBCUs, can be attributed to the threat of closure that is faced by these higher
education institutions. The threat of closure looms for many HBCUs due to their inability to
acquire the funding necessary to provide the resources needed by their students, faculty and staff.
As recently as 2016, another HBCU struggled with the possibility of losing its accreditation due
to financial problems. The Southern Association for Colleges and Schools (SACS) the major
accrediting body in the southeastern United States, recommended that Paine College (Augusta,
Georgia) be removed from its membership for failing to meet three standards: financial resources
and stability, financial stability, and control of sponsored research/external funds (Corwin,
2016). While Paine College is in the process of appealing this decision and can maintain its
accreditation until after the appeal process, St. Paul’s College was not as fortunate. St. Paul’s
College in Virginia lost its accreditation from SACS as it was unable to reach and maintain
financial stability due to increased debt and a seemingly unending fight to remain in business
(Hawkins, 2013). Prior to the closing of St. Paul’s College in 2013, Morris Brown College in
Atlanta, Georgia, Barber Scotia College in Concord, North Carolina and Paul Quinn College in

Dallas, Texas, all lost their accreditation from SACS. The loss of accreditation for colleges is a



serious detriment to their existence. Despite the loss of accreditation, Barber Scotia College and
Morris Brown College are attempting to hold on while Paul Quinn College has acquired
accreditation from another federally recognized accrediting body and has begun to slowly
bounce back (Hacker, 2012).

While the loss of accreditation continues to be an ever-present threat to many HBCU s,
another threat is the constant talk of merging public, state funded HBCUs with nearby PWIs. In
2011, Louisiana Governor Bobby Jindal proposed a merger of Southern University of New
Orleans (SUNO) and the University of New Orleans (UNO) (Carr, 2013). At that time, SUNO
had not recovered from the drastic effects of Hurricane Katrina in 2008 and the funds needed to
rebuild were still being held up in governmental bureaucracy. The proposal of the merger failed
in the Louisiana State Senate and now the college is finally receiving the necessary funds from
the state to rebuild (Carr, 2013).

While the recent attempt to merge selected HBCUs and PWIs in the state of Louisiana
has failed, in the state of Georgia a merger of two higher education institutions has moved
forward. The University System of Georgia Board of Regents recently voted unanimously to
approve the merger of (HBCU) Albany State University and Darton State College (Watson,
2015). The merger allows Albany State University to maintain its name; however, the mission of
the university is being changed to reflect the merged campuses and student body (Davis, 2016).
The merger of these two schools in Georgia creates the possibility that other states will follow.
The Role of the College President

The role of college president is an all-encompassing role that requires the individual to be

an effective leader who has a variety of leadership skills and is able to successfully lead the



institution (Nicholson, 2007). In leading, the president must be able to leverage their political
power, must be able to be strategic, have a vision for the institution and be able to inspire
constituents both internally and externally (Hodson, 2010). College presidents today, as those in
years past, must have the ability to operate as a transformational leader. According to Burns
(1978), transforming leadership is a process in which “leaders and followers help each other to
advance to a higher level of morale and motivation” (p.19). Bass (1985) extended the work of
Burns (1978) to help explain how transformational leadership could be measured, as well as how
it impacts follower motivation and performance. Transformational leaders must be able to
provide idealized influence, inspirational motivation, intellectual stimulation and individualized
consideration to their followers (Humphreys & Einstein, 2003).

In addition, the president must also serve as the primary fundraiser for the college.
Hodson (2010) noted that fundraising is one of the most visible and demanding roles expected
from campus leaders today. Serving as the chief fundraiser, the president’s success depends on
his or her ability to be an effective leader. Whether employing a transformational or transactional
leadership style in fundraising, presidents are accountable for garnering the necessary financial
support to keep the institution financially stable. In fundraising, the president of a college or
university must set the tone and goals, and create relationships.

The success of a fundraising campaign is that of the president’s and he or she must be
able to set the priorities for the campaign as well as communicate the vision to the college’s
constituents. Further, Hodson (2010) stated first and foremost among the president’s fundraising
responsibilities is the creation and communication of a vision for the institution that excites and

inspires constituents to provide financial support.



The president must also be able to share the story of the college and sometimes more
importantly of the students who are enrolled in the college (Ezarik, 2012). Beth J. Stroble,
president of Webster University in Missouri stated that storytelling is always part of a great
relationship and making a great case. Knowing the stories of individual students and the scope of
the financial need is always helpful (Ezarik, 2012). The president spends more than 75 percent of
their time building relationships with prospective donors and this means spending time away
from the campus. While students, faculty, and staff may want to see them on campus more often,
it may not be possible as this time is spent in meetings with trustees and potential donors
(Biemiller, 2016).

Building relationships of trust with potential donors requires that the president understand
what their passions and interests are and match them with available ways in which their
contributions can be beneficial to the college. Sharon D. Herzberger, president of Whittier
College in Whittier, California, offers that fundraising is forming relationships with people and
finding out ways that they want to make a difference, rather than twisting people’s arms. It
involves matching people with the opportunity that would please them (Ezarik, 2012). The
president must be able to communicate to the donor how their gift will be used to improve and
sustain the college. These relationships should be built with the college and not the president
alone because while the leadership of the college may change, the needs of the college may
remain the same.

Barriers to Presidential Fundraising
College and university leaders experience multiple barriers or challenges that affect their

ability to obtain funds from private sources. Several factors such as the lack of presidential
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fundraising experience, ineffective development offices, and lack of alumni support can cause
stagnation in obtaining support from the institution’s constituents. As the chief fundraiser of the
college, emphasis is placed on the president’s fundraising knowledge and experience to raise
funds for their institution. However, many new college presidents lack experience in soliciting
private gifts. According to The Almanac of Higher Education (2009), the area of fundraising was
noted by 22.8% of the presidents as the top area in which they felt insufficiently prepared going
into their first presidency. In addition, only 3.8% of the presidents came from a fundraising
background, while 43.8% came from a background as the chief academic officer or a senior
academic administrator (The Almanac of Higher Education, 2009). This is a significant barrier
facing college presidents as the landscape continues to change and more colleges depend more
on fundraising as state and federal funding continues to decrease.

A barrier that is primarily experienced at HBCUs is within the institutional advancement
or development office. Numerous HBCUs do not have the luxury of placing the development
office high on their priority list when allocating funds. Many HBCUs (not all) have small
fundraising infrastructures and insufficient funds to aggressively go after alumni dollars
(Gasman & Bowman, 2012). According to Tindall (2009), the priority the institution places on
the fundraising program can determine whether it will have the opportunity to do what it needs to
do to achieve success. Tindall (2009) further notes after HBCU institutions get their small-
potatoes allocation, they have to look at academics first, the business office and plant operations
—the essentials that keep the institution operational. However, whenever certain Black colleges
are afforded the tools to have stronger development officers, trained staff, technical staff, and

professional staff, they have been able to dramatically increase advancement and alumni giving
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(Gasman, Lundy-Wagner, Ransom, & Bowman, 2010). Claflin University in South Carolina
increased its fundraising staff from 12 to 22 individuals with an external investment from the
Kresge Foundation and the United Negro College Fund and saw the institution’s alumni giving
rate rise from 35% to 45% and has raised $63 million toward its $94 million capital campaign
(Gasman, 2013).

An additional barrier to fundraising that colleges can experience is with their alumni.
According to Weerts & Ronca (2007), alumni have the potential to assist their alma maters in
many ways, including volunteerism, charitable giving, and even political advocacy. Alumni give
because they are grateful to their college or university, and sometimes because they were
themselves recipients of financial assistance (Murphy, 1997). However, factors that motivate
alumni to give are waning as giving has decreased overall. According to the Council for Aid in
Education (2013), alumni participation as is the number of alumni donors declined as well as the
average alumni gift by 1.4 percent. HBCUs in particular must place more emphasis on seeking
donor dollars from alumni. One of the most obvious, but most overlooked motivations for
giving among African-Americans is being asked to give and HBCUs have neglected to ask their
alumni to give and support their alma maters for far too long (Gasman & Bowman, 2012).

The Current HBCU Landscape

According to the U.S. Department of Education (2015), as of May 2015 there were 107
degree granting HBCUs. While we are on the verge of possibly losing Paine College in Augusta,
Georgia, the remaining institutions continue to fight to carry out the mission that was set forth by
its founders. As HBCUs deal with the ever-changing economic landscape of higher education,

they must face the reality that the way in which they do business must be changed. In February
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2017, President Donald Trump signed the executive order on The White House Initiative aimed
at signaling his commitment to Historically Black Colleges and Universities as was signed by
previous U.S. presidents (Whack, 2017). Whack (2017) further noted Trump’s order moves the
Initiative on Historically Black Colleges and Universities from the Department of Education into
the executive office of the White House and directs the initiative to work with the private sector
to strengthen the fiscal stability of HBCUs, make infrastructure improvements, provide job
opportunities for students, work with secondary schools to create a college pipeline and increase
access and opportunity for federal grants and contracts. However, it does not specify how much
federal money the colleges should receive (Whack, 2017). This lack of commitment on how
much federal money the colleges receive can impact HBCUs as they can experience cuts in the
programs that are vital to the students who receive federal aid. These cuts will also affect the
HBCU’s ability to provide adequate resources for their students.

HBCU s are a vital part of the higher education landscape and the closure of them would
be detrimental to higher education and the African-American community. In sight of the
governmental initiatives that are being carried out to assist HBCUs in moving to the next level,
HBCUSs must also take it upon themselves to respond to the changing environment of higher
education. HBCUs must find ways to attract a more diverse student body by creating unique
academic programs that are in high demand. They must also seek to attract more students who
are interested in the subjects of Science, Technology, Engineering, and Mathematics —
collectively known as STEM programs, which garner more government funds for HBCUs
(Toldson & Preston, 2015). HBCUs should also identify the needs and requests from science and

engineering communities and align research and grant proposals to increase the probability of
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allocating funds for these programs (Toldson & Preston, 2015). In addition, strategic alliances
with businesses that can contribute to and support the construction of new buildings and facilities
on the campuses that can offer programs unique to the organization, can also garner increased
student enrollment. HBCUs continue to be the shining light of opportunity for African-
Americans and others who may not meet the admissions requirements of PWIs but still desire a
post-secondary education. Despite the turmoil they have gone through, HBCUs continue to stand
and find a way to do more with less funding and support.

Federal and state policies governing the economic funding of schools, and particularly
higher education institutions, have played a significant role in the shaping of PWIs and HBCUs
(Gasman et al., 2010). The shaping of higher education institutions has specifically taken place
through the unequal funding practices that favored the PWIs and impeded the public Black
colleges in the U.S. These schools struggle with obtaining the necessary funds to maintain the
daily operation of the university.

While public Black Colleges are able to obtain federal and state funding, it is
disappointingly far less of what is needed for the regular upkeep of historical HBCUs. According
to Douglas-Gabriel (2017), President Trump’s first presidential budget calls for “maintaining”
$492 million in appropriations for HBCUs and minority-serving institutions, however, combined
discretionary spending for those schools is actually $577 million right now. This is a 14 percent
reduction in funds to HBCUs compared to that of the 2017 budget. It is also very important to
distinguish between privately funded HBCUs and public HBCUs. Significantly more funds are

available to publicly funded or state institutions than there are to the privately funded
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institutions. Therefore, this study examined HBCU fundraising and the strategies and
philosophies employed by the presidential leadership.

STATEMENT OF THE PROBLEM

Fundraising is a critical element in the success and survival of higher education
institutions (Gasman, 2010). HBCUs have historically been at a disadvantage in receiving federal
and state funding and therefore depend heavily on benefactor contributions as a funding source
(Gasman, 2010). In addition to federal and state funding, these institutions engage in private
fundraising in order to fill in the gaps. Even though select private fundraising campaigns
launched by many HBCUs have been fairly successful for these institutions, far more have
continuously experienced difficulty raising needed funds. The strategies used by the presidents
and their institutions which have experienced overwhelming success should be able to serve as a
model for those that continue to struggle with financial difficulties.

One of the most successful HBCU capital fundraising campaigns was led by Dr.
Johnnetta B. Cole who served as the president of Spelman College. According to Gasman
(2000), her efforts received widespread attention in the mainstream media including the New
York Times. Gasman (2000) further notes Cole, led a capital campaign which raised $114 million
toward the endowment of the college from 1993-1996.

Following in Dr. Cole’s footsteps in fundraising was the ninth president of Spelman
College, Dr. Beverly D. Tatum. During Dr. Tatum’s presidency, a 10-year capital campaign was
launched to strengthen the institution’s healthy foundation through increased scholarship support
for students, strategic investment in the faculty and academic programs, and capital

improvements on the campus (“Spelman College Exceeds,” 2014). Rhodan (2014) noted during
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her leadership, Tatum raised annual alumni giving to 41 percent and raised $157.8 million and
garnered the support of 71 percent of the school’s nearly 17,000 alumnae.

In addition to Cole and Tatum, former Fisk University president Dr. Charles S. Johnson
was also an example of how excellent fundraising efforts by a president of an HBCU can change
the college’s economic path. During his tenure as president of Fisk University in the 1950s,
Charles S. Johnson, who was president of the university from 1946-56, was considered the leader
to emulate in the area of fundraising for HBCUs (Gasman, 2000). According to Gilpin (1973)
during Johnson’s presidency, Fisk built five major buildings and doubled its educational budget
while adding over a million dollars to its endowment.

These are three examples of exceptional fundraising efforts by current and past presidents
of HBCUs. While the times have changed since Johnson served as president of Fisk University
and Cole and Tatum’s tenure as presidents of Spelman College, the facts remain the same that
the opportunities for increased fundraising are available. The issue seems to be that many
HBCUs have been very slow to implement the strategies that can garner the results that were
experienced by the example of these three presidents.

HBCU s such as Spelman College and Fisk University have successfully launched
fundraising campaigns that have raised funds that collectively total in the millions (Gasman,
2001). Although the method of fundraising these two institutions have implemented can serve as
a model for others to duplicate, for many others this accomplishment can be quite difficult. In an
effort to increase the body of knowledge with respect to presidents’ fundraising at HBCUs, this

study examined the role of the president in fundraising at HBCUs.
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PURPOSE

The purpose of this study was to examine HBCU presidents’ approaches to

fundraising.

e Examine the fundraising approaches used by the presidents of selected HBCU
institutions

e Examine the differences between HBCU presidents’ fundraising approaches

e Examine if fundraising approaches affect the level of funds raised

RESEARCH QUESTIONS

This study addressed the following questions: (1) What are the fundraising approaches adopted
by each president? (2) What are the differences in fundraising approaches used by each HBCU
president? (3) How do their fundraising approaches affect the level of funds raised by the

president?

DEFINITION OF TERMS

Fundraising — the organized activity or an instance of soliciting money or pledges, as for
charitable organizations or political campaigns (Herley, 2012).

Historically Black College or University (HBCU) — higher education institutions founded before
1964 for the exclusive purpose of educating Black Americans (Garibaldi, 1984).

Predominantly White Institutions (PWI) — In contrast to HBCUSs, these colleges and universities
mainly serve to educate the majority White population, though they have received no specific

legal classification as such (Berry, 2005).
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President — An individual who serves as the chief executive officer of the educational institution
or campus (Ausmer, 2009).
Private HBCU - historically Black colleges and universities that were established and funded
without state government support (Redd, 1998).
Public HBCU - historically Black colleges and universities that are subsidized with federal

and/or state monies, governed by commissioners and state-appointed boards (Stovall, 2004).

SIGNIFICANCE OF THE STUDY

Presidents of colleges and universities face many challenges during their tenure as heads
of their institutions. One of the major challenges faced is that of raising funds for their
institution. No other institutional officer can create the vision, establish university-wide
priorities, or make the case for support as effectively as the president (Hodson, 2010). The
challenges faced by presidents of HBCUs are even greater than those experienced by those who
are presidents of PWIs. Black college presidents are faced with numerous challenges,
particularly in fiscal matters (Ricard & Brown, 2008). In addition, Lomax (2006) stated that the
fundraising challenge facing many of the historically black colleges is they have not had as
strong a base of donors—alumni, organizations, corporations, or wealthy individuals as PWIs.

Founded in many cases by Whites and White-controlled foundations, the educational
mission of a large number of the HBCUs reflected the universal view prevailing in the 19th
century that Negroes were a lesser breed possessed of inferior intelligence (Cozart, Starks, Hope,
Nelson, & Johnson, 1997). In addition to this school of thought, Carter G. Woodson (1972)

argued that it is often said, too, that the time is not ripe for Negroes to take over the
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administration of their institutions, for they do not have the contacts for raising money; but what
becomes of this argument when we remember what Booker T. Washington did for Tuskegee and
observe what R.R. Moton and John Hope are doing today? Another challenge faced by HBCU
presidents was that of the culture in the U.S. during the era of segregation. Racism and Jim Crow
mentalities made it incredibly difficult for HBCU leaders to perform their duties, protect their
students, and maintain the integrity of their campuses (Gasman, et al., 2010).

While the Jim Crow mentalities have dissipated and racism has greatly subsided, HBCU
college presidents continue to face many obstacles in raising funds for their colleges. One of the
major issues is obtaining funds at the same levels as PWIs from foundations and corporations
(Gasman, 2010). According to Lomax (2005), HBCUs s still do not get the same level of support
from foundations and corporations than that of the majority institutions. There is some resistance
in the corporate community to treating historically black institutions on par with majority
institutions. Gasman and Drezner (2008) add that historical research reveals discrimination by
corporations and foundations allocating funds to higher education, with HBCUs, save for a few
examples, garnering substantially less money in their efforts to raise funds. Until corporations
and foundations see the value in supporting HBCUS, this gap in donation levels will continue to
remain.

The significance of this study was to contribute to the scholarly literature and increase the
body of knowledge concerning HBCUs and their financial challenges. This study also provided a
background and history of HBCUs and the funding policies that have affected these colleges and

universities. Additionally, the study also sought to bring awareness to the various challenges that
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presidents of HBCUs face as they seek to keep the doors of their institution open and the

approaches employed in order to meet these challenges.

DELIMITATIONS
This study examined college presidents’ approaches to fundraising at selected HBCUs in
the South Eastern region of the United States. The category of higher education institutions in
this study was four-year HBCUSs in the states of Florida, Georgia and South Carolina. Therefore,
the results of the study were not applicable to traditional white institutions or two-year HBCUs

in other parts of the United States.

ORGANIZATION OF THE STUDY

Chapter one provided an introduction and background to the study, it discussed the
problem statement, and purpose of the study, research questions, definition of terms, its
significance and its delimitations. Chapter two presents an extensive review of the related
literature and provided the context for the study through an examination of the history of
fundraising in higher education and the role of the president in fundraising in higher education as
well as a historical view of the HBCUs. This is followed by a review of relevant empirical
literature that focused on behaviors, practices, and strategies associated with funding of the
HBCUs. In addition, the review of literature focused on the strategies used to successfully raise
funds at HBCUs. Chapter three discusses the procedures and research methods that were used to
conduct the study. Chapter four presents the findings and discussion of the data collected from
HBCU presidents. Finally, Chapter five provides the conclusion of the study, implications for

HBCU presidents and recommendations for further research.
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CHAPTER SUMMARY

Chapter One of the study discussed education in the United States for African-Americans
during slavery, and after emancipation in 1865 as well as the creation of HBCUs thereafter. It
informs the reader of various hardships experienced by HBCUs and the threats of closures that
many have experienced since the desegregation of PWIs. It tells of the issues of enrollment at
HBCUs and the ups and downs they have experienced due to acceptance of African American
students at PWIs. In addition, this chapter makes the reader aware of the constant criticisms and
lack of support experienced by HBCUs as their relevance continues to come into question during
this era of collegiate desegregation. Through loss of accreditation due to financial difficulties and
threats of mergers with PWIs, the survival of HBCUs continue to be an unending fight.

Next, this chapter examined HBCU presidents’ fundraising role in higher education as
the primary fundraiser as well as their ability to share the story of the college as well as the
stories of many of the students enrolled in the college. In addition, this chapter conveys to the
reader the importance building relationships with potential donors as they seek to raise funds for
the college.

Finally, this chapter enlightens the reader to the current landscape of HBCUs and how
they continue to be affected by lack of adequate funding t